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Welcome to the 17th issue of Retrospect Magazine, looking at 
Children throughout History. 

 
 

This subject has allowed us to study famous children in History 
as well as their role in society within each era. We have seen 
children being exceptional leaders, thinkers and inventors, as 

well as children being exploited for more nefarious uses. 
 
 

We hope you enjoy this edition of Retrospect with topics 
ranging from the Cold War to the turmoil of the French 

Revolution, to the Children’s Crusade of 1212. As always, there 
are articles by writers from every year group. 

 
 

Happy reading! 

EDITORIAL 
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T 
he era of Christian crusades which succeeded in 
founding and holding Christian states in the 
Levant from 1098 to 1289 are bookended by 
two of the most disastrous and insane acts of 

misplaced xenophobic delusion and mass hysteria ever 
to be seen in Northern Europe (and yes, every part of 
that over the top description is well-deserved). When, in 
1095, Pope Urban II gave a speech to Christians in 
Europe to reclaim the Holy Land from the Muslims, he 
was calling to arms the kings, nobles, knights and the 
armies of Christendom. What the Pope had not intended 
to do was directly address the townsfolk, peasants and 
farmers. This ended up happening when the Pope’s 
zealous bishops began telling their priests about Urban 
II’s “Deus vult” (“God wills it”) speech. These priests then 

went on to spread the word of Urban II’s speech to their 
congregations of common folk. People who could barely 
afford their own clothing were not being asked to march 
thousands of miles across hostile countries without 
provisions, or even weapons, and then to fight the 
Moorish armies and retake the Holy Land themselves, as 
such an unrealistic enterprise would surely end in abject 
failure. But that was exactly what they attempted to do 
and the fate of this first crusade was highly predictable. 
Failure. 
 
This first unintended crusade was known as the People’s 
Crusade of 1096, in which many peasants from different 
European countries banded together, led by a monk 
called Peter the Hermit. These deluded peasants 

Retrospect 

The Children’s crusade 

By Logan Fear, Year 8 
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marched across Europe without supplies, plundering any 
place they came across for food, drink or money. 
Fortunately for villages in their intended path, when they 
reached Nicaea in Turkey, the few who had made it that 
far were captured by pirates, sold into slavery or killed 
and never heard of again by anyone who knew them. So 
ended the first crusade. This hysteria would repeat itself 
some 150 years later. 
 
The Children’s Crusade was thought to have begun 
c.1212 and there is uncertainty surrounding the true 
details of this ‘crusade’ to this day. Popular 
interpretations (that are half-truths) describe a child 
preacher in Northern France or Germany. This child then 
supposedly amasses an army of 30,000 children to 
march over to the Holy Land, to relieve the Caliphate of 
it. However, this story entangles two separate 
movements (one hesitates to call them crusades) with 
another. There were in fact two ‘movements’ of child 
crusaders: one began in Northern France and the other 
in the Rhineland, Germany, the one in Germany being the 
larger and more 
successful of the 
two (if success is 
defined as getting 
out of one’s country 
of origin). 
 
The German movement was the one that started out in 
the Rhineland in c.1212, led by a young shepherd by the 
name of Nicholas. Little else is known about this boy 
except that he claimed to have been commanded by no 
less than Jesus himself to lead a children’s crusade to 
reclaim Jerusalem. Nicholas had convinced his 20,000 
followers, consisting mostly of people younger than 
himself (he was a teenager, but his exact age is not 
known), of his godsent plan, which was, as such, destined 
for success. He wanted to march across the Alps into 
Italy, and then cross the Mediterranean Sea, and then do 
some more marching through the Levant to Jerusalem. 
Nicholas wasn’t planning to cross the Mediterranean in 
anything as common as boats. He instead planned to part 
the sea, casting himself in the role of Moses. Nicholas did 
not actually intend to kill the inhabitants of the Holy 
Land, but instead, he aimed to peacefully convert them to 
Christianity. As planned, Nicholas and his followers 
marched through Europe and arrived in Italy in August. 
Unfortunately, two thirds of the young ‘crusaders’ had 
died or decided to return home during the course of the 
treacherous journey, leaving only 7,000 in the port of 
Genoa in Italy, where it was said that the seas would part. 
Nicholas’ followers waited eagerly for this miracle to 
happen and to make their way to Jerusalem (clearly, 
none of them had ever seen a map or could interpret 
distance). When the miracle failed to occur, it is safe to 
assume that the 7,000 weary followers were more than 
disappointed and overwhelmed by a feeling of betrayal. 
It was at this moment that Nicholas of Cologne’s 
followers left his side and settled in the city they had 
ended up in. 
 
Refusing to give up and be defeated, Nicholas and his 
most loyal followers eventually found themselves in the 
presence of Pope Innocent III. The Pope congratulated 
Nicholas and those still with him for their bravery and 

devotion to the faith, but told them to return home as he 
deemed them too young to go on a crusade. A defeated 
Nicholas did as he was told and attempted to return 
home with his followers, but did not survive the journey 
home; very few did. Meanwhile, in Germany, Nicholas’ 
father had been arrested and hanged because the people 
of Cologne were furious with Nicholas taking their family 
members and children on a hopeless crusade and not 
bringing them back alive. 
 
The second movement failed to leave France because 
King Philip II did not take the children seriously enough. 
It was therefore a pathetic excuse for an attempted 
crusade, and is forgotten by most people. On the other 
hand, the first movement is remembered to this day by 
many, but in the form of a fairytale. You have probably 
heard of a myth connected to the Children’s Crusade in 
Germany in the form of the story of the Pied Piper of 
Hamelin. In case you are unfamiliar with the tale, in 
Hamelin there is supposed to be a horrible infestation of 
rats. The people of Hamelin are not happy in the slightest 

with the infestation, 
so those governing 
Hamelin promise to 
pay a man called the 
Pied Piper to end 
their rat problems. 

The Pied Piper succeeds in getting rid of the rats by 
playing music from his pipe to draw them out of the 
town for good. The Pied Piper is supposed to be 
representative of Nicholas of Cologne, and his pipe is 
supposed to represent Nicholas’ eloquent speaking style 
- the main reason so many followed him. Those 
governing Hamelin refuse to pay the Piper. In anger, the 
Piper uses his magical pipe to make all the children in 
Hamelin follow him out of the town. These children 
never return, they just disappear forever, just as Nicholas 
took many children from their homes in Germany to go 
on a crusade doomed to fail. Very, very few survived, but 
the stories and myths of these crusades and these people 
will live on forever in people’s imaginations and 
memories 

this child then supposedly amasses an army of  

30,000 children to march over to the Holy Land  

Pope Innocent III 
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The history of grammar schools 

T 
oday, grammar schools are selective state 
schools where students who are deemed to be 
more academically gifted can go for their 
secondary school education. Nowadays, 

grammar schools boast a diverse range of subjects for 
pupils, including STEM subjects, humanities and modern 
foreign languages. However, it was not always this way. 
Within this article I am going to compare grammar 
school life throughout history, starting from the first 
grammar school in 597, spanning to the present day. 

The first ever grammar school was King’s School, 
Canterbury followed by King’s School, Rochester and 
they date back to the end of the 6th century. At first, the 
grammar school’s sole focus was on religion, and most of 
the time the schools were attached to cathedrals with the 
main purpose to teach Latin to future priests and monks, 
far from the system in place today. The only other 
subjects taught at school were subjects required for 
religious work like music, verse, astronomy, 
mathematics and law. These subjects were rarely 
taught,  with most of the day being taken up with the 
teaching of Latin. This structure for a grammar school 
day was upheld until the 16th century, due to Latin being 
in such high demand. Extremely long days saw students 
have little break time. In the 16th century there were 
only a few independent grammar schools in existence 
and these were closely tied to universities as for some 
time the only way into a university education was 
through a grammar school.   

In the 16th century the reformation in England occurred, 
and with this came the closure of grammar schools 
attached to cathedrals designed to teach future monks. 
The new grammar schools that were set up were all 
independent of the church, with many of these schools 
being funded by monarchs like Edward VI who made an 
important contribution to their founding. This new form 
of grammar school was open to all unlike its predecessor, 
so theoretically tuition was free and anybody could be 
taught there, but this was not actually the case as poorer 
families needed their children for income, and as a result 
the students tended to be from wealthier backgrounds. 
In these new grammar schools there was no change in 
subjects taught. At this time Latin was still in high 
demand, so school days were long and full of Latin, with 
the only other subjects taught being arithmetic and 
handwriting, although these were sparsely found on the 
timetable. Little was it known back then but the coming 
centuries would see court battles over the various 
subjects taught in grammar schools. 

In 1755 Samuel Johnson’s dictionary defined a grammar 
school as ‘a school in which the learned languages are 

grammatically taught’. However, by the 19th century this 
definition had become aged and untrue. In this age Latin 
and Greek were no longer in demand languages and 
instead the urban middle class in England pressed for a 
more commercial curriculum containing modern foreign 
languages amongst others. Most supported the idea of 
this new curriculum but many grammar schools had 
traditionalist headmasters who supported classical 
languages and were not willing for a change. This led to 
disputes and various court battles, but eventually the 
school masters won and in 1805 Lord Eldon, the Lord 
Chancellor stated that new commercialised subjects 
should not take over grammar schools and Greek and 
Latin must remain the focus. His only compromise was 
that some more commercial subjects could be taught 
within the classic curriculum. This verdict meant 
grammar schools were still very restricted in their 
capabilities to supply students the education that was 
demanded, as a result grammar schools started to 
decline in popularity. 

Then came the Victorian era where there were reforms 
to the Victorian grammar schools. The middle classes 
finally got their desire when grammar schools were 
finally reinvented as academically oriented secondary 
school and they followed a curriculum focused more on 
commercial and literary subjects rather than the classical 
based curriculum, although Latin did remain but with a 
decreased focus. This change was required to match the 
demands of the public as parents wanted a decent 
education for their children which matched the jobs 
present in everyday life. An example of an act that 
allowed the teaching of more modern subjects was the 
grammar school act of 1840 which allowed the income of 
the school to lawfully be put into the teaching of subjects 
other than ‘the classics’. 

In 1944 the Education Act formed the tripartite system, 
with the grammar school forming one of the types of 
schools. Under this act the grammar schools sought to 
spread the academic ethos of the existing grammar 
schools: they were aimed at giving a more academic 
education to the top 25% of children in the country. This 
act has led to the grammar schools seen today. Now 
there are only 164 fully selective grammar schools left in 
England as most closed by the 1980s. There are many 
associations, however, that campaign for the closure of 
all grammar schools with the Labour party an advocate 
for this.  The Conservative Party, namely Theresa May 
were trying to expand grammar schools and create more, 
before the idea was reverted. For now, the future of 
grammar schools remains unsure and who knows what 
could happen over the coming years 

By Max Wingham, Year 10 
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Child labour in the Industrial revolution  

Retrospect 

M 
any years ago, children in Britain had a far 
tougher childhood, they worked long hours 
in dirty, dangerous factories for low wages. 
But how much do you really know about 

them? How was child labour tackled? And is child labour 
still present in the world today? 

The Industrial Revolution occurred from around 1760 – 
1840, it was the transition from manufacturing by hand 
to manufacturing by machine. However, these machines 
were dangerous and also needed manning. Children 
were perfect, they were cheap and they were often 
preferred to adults as they were small and could easily fit 
between machines and into small spaces. Children could 
work up to 16 hours a day and were only paid around 10
-20% of what an adult would have been paid for the 
same amount of work. They were treated like slaves.  

No child would voluntarily work in such conditions but 
many had to in order to survive. The small wage they 
received was essentially their lifeline, if they didn’t work, 
they would starve. Loss of limbs and fingers were 
commonplace working on high powered machinery with 
little training, in the mines there was bad ventilation and 
many children developed lung diseases. Similarly, 
working in chemical factories, many children became 
badly sick from the fumes. Many young girls worked in 
match factories (match girls aged 4-16) where the harsh 
chemicals would often cause them to lose their teeth. 
Child labour was a common practice throughout the 
Industrial Revolution, estimates show that over 50% of 
British workers in the 1800s were under 14.  

Clearly, child labour could not continue. A country where 
children were growing up with lung problems, serious 
injuries and in many cases deformities, was not a 
country with a bright future. So how did a country with 
children growing up like this develop into modern-day 
Britain? The Factory Acts were a series of labour laws 
passed by Parliament to regulate all aspects of child 
labour. Early acts were concentrated mainly on 
regulating the amount of work. One of the most notable 
was the Factory Act in 1833: It placed a minimum age of 
9 years old on factory workers, as well as limiting the 
hours they could work and implementing two mandatory 
hours of schooling a day. Four factory inspectors would 
enforce this law as employers had to provide certificates 

of age. 

However, this didn’t cause overnight change nor was it 
refined, many years of campaigning from many well 
known individuals like Charles Dickens and Lord 
Shaftesbury among others, finally led to the creation of 
such documents. It was well known that parents would 
want their children to start work as soon as possible to 
help contribute to the household but this only became a 
proper issue during the Industrial Revolution as there 
were now lots of jobs available, and dangerous ones at 
that. 

Further acts were passed, for instance the 1847 
Factories Act (known as the Ten-Hour Act because it 
limited working time for children to 10 hours a day) and 
Acts in 1850 and 1853 which improved conditions and 
work hours for all workers. Amendments and 
improvements to the acts continued throughout the 
century and you can see there was a very big change in 
the attitudes to child workers by 1870 when the Foster 
Education Act made primary schooling compulsory for 
all children. Therefore, they weren’t expected to be 
working in factories, mills and mines. The exception was 
during the summer where the long summer holidays 
allowed children to work on family farms gathering in 
the harvest. 

Perhaps the worst part of all of this is that the crisis of 
child labour which British Victorian society dealt with 
after lots of struggling, is still present in the world today. 
Recent global estimates based on UNICEF data, 
International Labour Organization data and World Bank 
data indicate that 168 million children aged between 5 
and 17 are engaged in child labour. Lots of this child 
labour may be hidden from the public eye and includes 
agriculture, manufacturing, mining, quarrying and 
domestic service.  Organisations like UNICEF are 
working hard to prevent this, but it’s not a simple issue 
of getting children out of the work place because the 
money they earn is what feeds them. The same route that 
was taken in Britain in the Industrial Revolution is 
possibly the correct one. Compulsory education, better 
conditions, age limits and shorter hours. However, this 
won’t happen overnight only through the hard work of 
many people will we one day live in a world free of child 
labour 

By Tom Benson, Year 9 
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Brutality masquerading as patriotism:  

did the children of the French Revolution set a precedent? 

Retrospect 

T 
he French Revolution is widely recognised as 
marking the start of the Modern Era.  Though 
by no means the first major revolution, the 
idealistic chants of liberte , fraternite , e galite , ou 

la mort (liberty, fraternity, equality, or death) took on a 
cultural richness which appealed to oppressed peoples 
throughout the world.   

The French fight against an anachronistic absolute 
monarchy was 
emblematic of a 
burgeoning class 
struggle which would go 
on to embody the 
legislative 
establishment of equality amongst all and the liberation 
of the individual.  Incidentally, the clarion calls to the 
American Revolution were almost identical: the political 
philosophies of Thomas Paine and Thomas Jefferson 
emphasised the distinct importance of preserving the 
individual’s rights. The American War of Independence 
was fought in this climate of ideological development 
over a decade before the French rose up in a similar 
vein,  and yet it is the spirit of the French Revolution, not 
the American, that resonated most deeply around the 
world.  Perhaps it was the theatrical abandonment of 

canonical modes of protest by martyrish sans-culottes 
that had the strongest appeal.   

1789 saw the start of the French Revolution and with it, 
the patriotic radicalisation of youths.  As is the case in 
any uprising veiled in a shroud of moralistic idealism, 
young people were perhaps the most receptive to and 
enlivened by revolutionary activity.  But in the French 
instance, scholars reviewing the episode are affronted by 

the shocking and painful 
emergence of child 
gangs and their armed 
demonstrations in the 
streets of Paris.  To say 
that such an image is 

jarring against the almost hallowed backdrop of the 
Enlightenment Era would be an understatement: how, in 
the context of what the sans-culottes were fighting for, 
was it acceptable for mere children to be taking up 
weapons?   

A pamphlet entitled ‘Danger des Patrouilles Exerce es par 
les Enfants’ was addressed to the parents of young 
children and warned them of the dangers of child 
gangs.  The writer applauds parents for instilling in their 
offspring a fervent sense of patriotism, but alerts them to 

By Mihira Philip, Year 12 

it is the spirit of  the French Revolution, not 

the  American, that resonated most deeply 

“Liberty Guiding the People” by Eugene Delacroix 
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instances of multiple children being ‘seriously injured’ 
during mock battles.  At the time of writing, the most 
recent case involved a child pretending to be a sapeur 
who accidentally ‘cut off part of the ear of one of his little 
comrades.’  According to the pamphlet, such instances 
were not uncommon, with injuries ranging from bruising 
to broken limbs. 

Tragically, little was done to combat such youth 
militarism.  The pamphlet is one of perhaps a handful of 
sources pertaining to the dangers of child gangs, and had 
no coercive power other than to implore parents and 
patchy law-enforcement (in a brief plea towards the end) 
to put an end to such ‘disorder’.  Children are depicted as 
the instigators of this ‘game of trouble, conflict and 
spilled blood’, where in fact they had merely been swept 
up into a culture of 
armed rebellion: when 
seeing their parents 
fighting for liberte , they 
felt compelled and 
excited to do the 
same.  In fact, the 
author’s objection was 
not to children taking up arms against counter-
revolutionaries, but rather the risk of serious injury 
carried by children’s ‘vivacity’ and 
‘thoughtlessness’.  Such was the writer’s view that he 
even suggested the formal training of children as young 
as eight to prevent their youth and inexperience being a 
detriment to the sacrosanct cause. It appears, then, that a 
large group of the rioting public was more than happy for 
the younger members of their society to express their 
patriotic fervour in such a violent.  There was, after all, 
no mark more profound of how deeply rooted the 
Revolution was than the militaristic displays by young 
children. 

Underlying principles of revolutionary conflicts across 
the globe have been coloured in some capacity by the 
events of the French upheaval; it is not inconceivable 
that the use of children in such settings has been 
similarly influenced.  Renascent 20th Century Germany 
saw the rise of the Nazis and with them, the 
institutionalisation of the Nazi Youth. Children were 
central to the Nazi construction of a new societal order 
(an uncanny parallel with the French Revolution, 
especially given the similarities between Hitler’s and 
Napoleon’s imperialistic ambitions): their loyalty to the 

cause could be assured through a regime of 
brainwashing.  Their indoctrination and consequent 
devotion to the Fu hrer meant that the vast majority of 
male Hitler Youth members were willing army recruits, 
even when, in 1943, the age of conscription was lowered 
to 17. The Nazi Youth were drilled in the upkeep and 
usage of munitions, unlike the children of the French 
Revolution, who lacked formal training. And yet the 
sentiment was the same: children could be ideologically 
empowered (naturally, or through active conditioning — 
there is no difference in a young child’s eyes) if they took 
up arms in support of their campaign, all in the name of 
patriotism. 

Mao’s Cultural Revolution was succoured in a similar 
fashion by the Red Guards from 1966-68.  This 

paramilitary group, 
primarily comprised of 
students, would 
interrogate, torture and 
even kill teachers, 
classmates and even 
parents who fostered 
any anti-Maoist 

attitudes.  Propaganda in the form of Mao’s Little Red 
Book provided exhilarating reading material for aspiring 
Red Guards. They rapidly grew confident in their 
dismissal of the Confucian notions of familial respect, 
abandoning their atavistic traditions in favour of primary 
loyalty to Chairman Mao.  Yet again, children were the 
perpetrators of violent activity orchestrated in 
conjunction with a nationalist movement. 

Hitler’s Germany and Mao’s China are just two past 
examples of how children have been brutalised to further 
a nationalist cause.  Even in today’s world, the depraved 
exploitation of child soldiers continues internationally: 
distressingly, its prevalence is not limited to the 
infamous examples of the Congo, Myanmar and 
Columbia. 

Subconsciously or not, combatants since 1799 have 
taken the exploitation of children during the French 
Revolution as a model for achieving similar objectives to 
those of French patriots.  Whether this has been an 
intentional manifestation of the same patriotic zeal 
shown in France, or is rather a product of our inherent, 
impassioned desire for our children — uncorrupted and 
impressionable — to be torch-bearers for our cause, the 
parallels are undeniable 

Issue 17 

children are depicted as the instigators of  

this ‘game of  trouble, conflict and spilled 

blood’ 

Mao Zedong’s Red Guards  reading from the Little Red Book 
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Youths that changed the world 

By Aditya Sanyal , Year 7  

Retrospect 

L 
ouis Braille was born on January 4th 1809, in 
Coupvray, France, the fourth child of Simon-Rene  
(a saddler) and Monique Braille. When Braille 
was three years old, he injured one of his eyes 

with an awl - a sharp tool used to make holes in leather. 
Soon, both of his eyes were infected, and at the young 
age of five, Louis Braille became blind. Braille’s parents 
insisted that their son be educated, so he attended school 
in the village, where he learned by listening. As a student, 
Braille was attentive, and due to his good efforts, was 
awarded a scholarship to the National Institute for Blind 
Youth in Paris. 

The National Institute was one of the first of its kind, 
founded by Valentin Hauy, with an aim to educate blind 
students. At the school, Louis learned both academic and 
vocational skills. While Louis Braille was at the Institute, 
he also met Charles Barbier, who, while serving in the 
French army, invented a code that used dots to represent 
different sounds, called sonography. Even though it was 
not very successful in the military, Barbier thought it 
might be useful for blind people. 

Braille found Barbier’s system promising and inspiring, 
and he identified some of its shortcomings. One of the 
major problems was that it was very complex, and it was 
based on sound, rather than letters. Braille spent three 
years from ages 12-15 developing a simpler system: a 
raised-dot code that enabled blind or visually impaired 
people to read and write.  At the age of 15, he finished 
perfecting it. 

Louis Braille died of tuberculosis on 6th January 1852, in 
Paris, France, at the age of 43, while his new system was 
on its way to widespread acceptance.  Although it was in 
limited use during his lifetime, it has since been adopted 
globally. His system remains mainly unchanged, and is 
known worldwide simply as Braille. 

On 12th July 1997, in Mingora, Pakistan, Malala 
Yousafzai as born. Her hometown was a popular tourist 
spot in the first few years of her life, due to its summer 
festivals, until the Taliban tried to take control. Malala 
attended a girls’ school that her own father - Ziauddin 
Yousafzai - had founded. Her father wanted to give 
Malala every opportunity that a boy would have. 

However, when the Taliban came, they banned many 
things like owning a television and playing music, and 
enforced harsh punishments if this was not followed. 
And they prohibited girls from going to school. 
But that only encouraged Malala to speak out publicly on 
behalf of girls, and their right to learn, making her one of 
the Taliban’s prime targets. In early 2009, Yousafzai 
began blogging for the BBC about living under the 
Taliban's threats to deny her an education. In order to 
hide her identity, she used the name Gul Makai. However, 
she was revealed to be the BBC blogger in December of 

that year. Her activism resulted in a nomination for the 
International Children's Peace Prize in 2011. That same 
year, she was awarded Pakistan's National Youth Peace 
Prize. 

Malala and her family learned that the Taliban had 
issued a death threat against her because of her activism. 
Malala was frightened for the safety of her father - an 
anti-Taliban activist. She and her family initially felt that 
the Taliban would not actually harm a child. 

On 9th October 2012, when Malala was riding a bus with 
her friends on their way home, a masked gunman came 
onboard, demanding to know where Malala was sitting. 
When her friends looked at her, her position was given 
away. The gunman fired at her, the bullet hitting Malala 
in the left side of her head, and then travelling down her 
neck. Two other girls were also injured in the attack. 

Malala was in a critical condition, and was flown to a 
military hospital in Peshawar. A portion of her skull was 
removed to treat her swelling brain. To receive further 
care, she was transferred to the Queen Elizabeth Hospital 
in Birmingham, England. 

Once she was in the United Kingdom, Malala was taken 
out of a medically induced coma. Even though she 
required multiple surgeries, fortunately, she suffered no 
major brain damage. The shooting resulted in a massive 
outpour of support for Yousafzai, which continued 
during her recovery. Yousafzai remains a staunch 
advocate for the power of education. 

In October 2014, at age 17, Malala Yousafzai became the 
youngest person to receive the Nobel Peace Prize. 
Currently, Malala is currently studying Philosophy, 
Politics and Economics at Oxford University. 

Malala has inspired many women to stand up for their 
education and their rights all over the world. 

Greta Thunberg (born 3 January 2003) is a Swedish 
schoolgirl who, at age 15, began protesting about the 
need for immediate action to combat climate change 
outside the Swedish parliament, and has since become a 
famous climate activist. 

She is known for having initiated the school strike for the 
climate movement that started in November 2018 and 
surged globally after the United Nations Climate Change 
Conference in December the same year. Her personal 
activism began in August 2018, when her recurring and 
solitary Skolstrejk fo r Klimatet ("School strike for the 
climate") protesting outside the Swedish parliament in 
Stockholm began attracting media coverage. 

On 15 March 2019, an estimated 1.4 million students in 
112 countries around the world joined her call in 
striking and protesting. The world has seen many 
inspiring youths impact the world as we know it today   
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Samantha Smith   

America’s Youngest Ambassador 

T 
he Cold War was all she had known. By the 
tender age of ten, Samantha Smith had lived 
through the fall of Saigon in South Vietnam, the 
destruction of the Solidarity Movement in 

Poland and most importantly, Soviet troops stepping foot 
on Afghan soil. During her time in school, Samantha had 
learned of the atomic bombings of Nagasaki and 
Hiroshima. Samantha had been drilled on what to do 
during a nuclear attack, with the famous “Duck and 
Cover” federal advert being shown in class. Growing up 
in the nuclear age with little hope of fruitful American-
Soviet discourse, Samantha decided to write a simple 
letter. 
 
In November 1982, Yuri Andropov was appointed as the 
General Secretary of the Soviet Union. American media 
coverage of Andropov at the time of his appointment was 
overtly negative. He had been Soviet Ambassador to 
Hungary during the 1956 Hungarian Revolution and was 
responsible for the subsequent suppression of political 
dissidents. As leader of the infamous Committee for State 
Security (KGB), he had been ruthless in crushing the 
Prague Spring of 1968. By the time he began his tenure 
as General Secretary, 
the Soviet-Afghan 
War was in its third 
year with no end in 
sight. To the demise 
of de tente, both 
Reagan and Andropov pursued the development of 
technology to weaponise satellites in orbit. Within this 
bleak setting, TIME magazine published an issue with 
Andropov on the cover, prompting Samantha Smith to 
ask the question, “Are we going to war?” 
 
In December 1982, Smith wrote to Andropov, quite 
bluntly asking, “Are you going to vote to have a war or 
not?... I would like to know why you want to conquer the 
world or at least our country.” Months later, 
unbeknownst to her, the official Communist Party 
newspaper Pravda published her letter along with a 
reply from Andropov. Samantha then wrote a second 
letter asking why Andropov had not replied to her 
directly. On 26th April 1983, five months after she sent 
her original letter, she received an invitation from across 
the Iron Curtain: “See for yourself: in the Soviet Union, 
everyone is for peace and friendship among peoples.” 
 
Hailed as “America’s Youngest Ambassador”, Samantha 
Smith and her family made the trip to the USSR in July 
1983 at the height of Cold War tension. Soviet SS-20 and 
American Pershing II missiles were pointed at each other 

as the family flew into Moscow. During her two week 
stay, Samantha visited several cities and shared a 
dormitory with Russian girls at the Artek Youth Camp. 
Samantha received phone calls from both Andropov and 
Valentina Tereshkova, the first woman who entered 
space. Within the short two weeks she spent there, 
Samantha became well-liked among Soviets, and during 
a press conference she stated, “They all want peace like I 
do.” 
 
Upon her return to America, Samantha’s fame only grew. 
Her reputation carried her to Japan where she met the 
Japanese Prime Minister, Yasuhiro Nakasone. Addressing 
the Children’s International Symposium in Japan, 
Samantha Smith asked for Soviet and American leaders 
to exchange granddaughters for two weeks a year to 
foster positive relations. Hosting an exclusive Disney 
Show focused on politics, Samantha Smith interviewed 
presidential candidates for the 1984 election. At the age 
of 10, Smith published a book called ‘Journey to the 
Soviet Union’ describing her journey, and further earning 
her reputation as America’s Youngest Ambassador. 
 

In the months 
following her tour of 
the USSR, the Able 
Archer scare of 
November 1983 
caused Cold War 

tensions to reach heights not seen since the Cuban 
Missile Crisis. Whilst the trip had little effect on 
diplomatic relations between the two superpowers, it 
demonstrated the similarities both populations had, 
impacting how they viewed each other. Samantha Smith 
and her family offered a window into an ordinary 
American family for the Soviets, and the book she wrote 
showed Americans how the Soviets lived. 
 
Tragically, Samantha and her father died in a plane crash 
in August 1985. However, her legacy is the contributions 
she made to the cultural understanding between the two 
nations. Her trip set the precedent for future child 
Goodwill ambassadors, with Soviet Katya Lycheva 
visiting the US a year after Samantha Smith’s death. She 
was eulogised in Moscow and a personal message of 
condolence was written by Mikhail Gorbachev: 
“Everyone in the Soviet Union will forever remember the 
image of the American girl who dreamt about peace and 
friendship between the peoples of the US and USSR.” 
Samantha Smith, the girl who broke through the Iron 
Curtain, inspired an astonishing act of goodwill between 
two nations who were on the brink of war 

By Laszlo Wheatley, Year 12 

Smith wrote to Andropov, quite bluntly asking, 

“Are you going to vote to have a war or not?  
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The Hitler Youth:  

The Key to Indoctrination  

Retrospect 

‘W 
here books are burned, in the end, 
people will also be burned’. The words of 
Heinrich Heine have an eerie poignancy 
when it comes to the atrocity that was 

the Holocaust. The infamous book burning of 1933 is an 
event that encapsulates Nazi ideology and the quote 
from the German-Jewish poet has a resonance of sad 
irony as it foreshadows the brutal events of Hitler’s 
regime. However, a question that has been asked time 
and time again by historians is how was the mass 
genocide of 6 million Jews possible? The answer is 
complicated, but the project could not have functioned 
without the Hitler Youth, an organisation that was 
essential in enabling the Nazis to establish a sense of 
loyalty within the youngest of the German people, and 
allowed them to achieve the level of indoctrination 
needed in order to carry out ‘The Final Solution’. 

The Hitler Youth originated in 1922 and was originally 
founded as ‘The Nazi 
Party Youth Group’. 
Despite not 
developing into the 
Hitler Youth as we 
now know it to be until the late 1930s, this was the 
origin of the Nazi Party’s plan to obtain control over the 
youth of Germany. It was only in 1933 when the Enabling 
Act was passed that the development of the Hitler Youth 
escalated drastically. The First Hitler Youth Law was 
passed on December 1st 1936 and banned all other 
youth groups. This was followed up in March 1939, a few 
months before the start of World War Two, with a law 
stating that it was mandatory for all children between 
the ages of 10-18 to serve in the Hitler Youth. These laws 
established a foundation for the programme of 
indoctrination that the Nazis ran throughout the 1930s 
and 1940s. In order to achieve something that was on as 
large a scale as the Holocaust, the High Command needed 
to be able to control the social attitudes within the 
civilian population whilst simultaneously cementing the 
Nazi ideologies within the people and this was essential 
in allowing Hitler to carry out his plans. 

The Nazi Party Youth scheme had two factions, the Hitler 
Youth which was male and the League of German 
Maidens (BDM) which was the female section of the 
project. Each group carried out tailored activities which 
would allow them to fulfil their ‘purpose’ within Nazi 
society. The boys would be subject to harsh physical 
training and would regularly carry out 50 mile marches 
with the only accessible food and water being what was 
in their ration packs. They were also taught skills such as 
camping and fighting as well as how to clean and 

assemble guns. Each boy would have ‘performance 
books’ in which they were given scores for each skill. 
Those that had scored particularly highly were sent to 
Junkerschules (SS training schools) once they had 
graduated from the Hitler Youth. This proto-military 
formed by the Nazi regime further emphasises the 
abhorrent nature of the German high command. 

Similarly, the BDM also carried out activities which had 
the aim to mould the members into what the Nazis 
believed to be the ideal German woman. They would 
carry out lots of physical exercise as this would increase 
their fitness and subsequently decrease the chance that 
they would have complications during pregnancy, 
therefore allowing them to fulfil their aim under Nazi 
ideals, which was to produce soldiers for the Third Reich. 
Alongside this, they were taught domestic skills so that 
they could play the traditional role within a nuclear 
family. Moreover, both the Hitler Youth and the BDM had 

to go on compulsory 
holiday camps which 
further increased the 
contact time between 
the Nazis and the 

children, and consequently decreased the likelihood that 
they would be exposed to ideas which clashed with the 
Nazi ideology. This was significant in establishing a 
whole generation of Germans which were loyal to the 
Nazi Party.  One of the most pertinent examples of 
teaching within the Hitler Youth was that of Nazi race 
theory because it reinforced the study of Eugenics that 
the children were taught at school. This was vital as it 
was the belief that Aryan Germans were the elite race 
that laid the foundation for the Holocaust but 
simultaneously elucidates how carefully planned out the 
German social policy was at the time. 

When one takes a look at the Nazi regime, it is truly 
astonishing that they were able to commit the crimes 
that they did but it also is a testament to how 
meticulously their social policy was planned and how 
effective they were at executing it. However, what is 
perhaps more shocking is the fact that very few people 
within the campaign showed moral objection to it. This 
was partly because of the intimidation that was present 
throughout Nazi Germany but also due to the level of 
indoctrination that was achieved. The manipulation of 
education, the media and society as dictated by the Nazi 
high command enabled the events of the 1940s to 
transpire. It was the careful planning of the social regime 
and programmes such as the Hitler Youth that facilitated 
the Holocaust thereby creating one of the darkest time 
periods in history 

By Hari Kandiah, Year 12 

the manipulation of  education enabled the events 

of  the 1940s to transpire 
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 Retrospect 

T 
he extraordinary yet short life of Joan of Arc is a 
story almost beyond belief: a peasant girl living 
in medieval France convinced the French King 
that she had been ordained by God to lead the 

French to victory over the English, a feat which she 
achieved in only year. Eventually captured by Anglo-
Burgundian forces, the now canonised ‘Maid of 
Orle ans’ (as she was known) was executed at the age of 
19 for witchcraft by the English. She has remained one of 
history’s great saints, and a symbol of French 
nationalism. 

The Hundred Years’ War served as centre stage for the 
whole of Joan’s life and commenced over a dispute 
surrounding the legitimate succession of the French 
Crown. William the Conqueror, after successfully 
invading England in 1066, bestowed upon his 
descendants both the English Crown and, crucially, a 
claim to the French throne. In 1328, upon the death of 
the French King Charles IV who died without an heir, 
Edward III of England believed he had a strong enough 
claim to the French throne to take it by right. 
Furthermore, his mother was Charles IV’s sister. A 
French assembly instead chose Philip VI, the grandson of 
Philip III of France, a decision which Edward appeared to 
accept. However, Philip did not trust the English and 
sought to seize Guyenne from them in 1337, starting the 
Hundred Years’ War. The Treaty of Calais in 1360 gave 
Edward III full sovereignty of lands held as a vassal of 
Philip VI and brought a resolution to the previous years 
of fighting. However, when civil war in France broke out 
in the early 1400s between the Armagnacs (supporters 
of Orle ans) and the Burgundians, Henry V - upon 
assuming the throne in 1413 - took advantage of this, 
allowing for an Anglo-Burgundian alliance to control 
large swathes of Northern France, including Paris. In 
1422, upon the deaths of Henry V and the woefully 
incompetent Charles VI, Charles VII ascended to the 
French throne and proved to be a competent leader, 
whereas the Henry VI of England was in a minority rule, 

being only a baby at the time. It was under Charles VII 
that Joan of Arc would achieve both fame and victory, 
turning the tide of the war against the English. 

Joan of Arc was born in obscurity around 1412 and was 
the daughter of a tenant farmer from the village of 
Domre my. She received no formal education but her 
mother was exceptionally pious and instilled in the 
young Joan a great love for Catholic teachings . At the age 
of 13, Joan began to hear voices which she believed were 
from God, giving her the mission to expel the English 
from France and install Charles Valoise (who was 
disinherited by the Treaty of Troyes of 1420) as France’s 
rightful king. The Treaty gave Henry V and his heirs 
inheritance of the French crown upon the death of King 
Charles VI and, if Henry had not died so soon after, this 
may have become a reality. The Hundred Years’ War in 
which she would later play such a large role affected her 
at a young age – when Henry VI entered his minority 
reign in 1422, England in alliance with Burgundy 
occupied much of northern France, forcing many from 
Domre my to flee for fear of invasion. 

At the age of 16, Joan of Arc’s divine visions told her to 
seek an audience with the rightful king of France, Charles 
Valoise. She walked to Vaucouleurs - a nearby stronghold 
of those loyal to Charles - and was initially rejected by 
the local magistrate. However, she persisted and 
attracted a small retinue of followers and was allowed to 
meet Charles Valoise, a member of the Armagnac 
household, in 1429. She promised Charles that she would 
see him crowned at Reims if he allowed her to lead an 
army to Orle ans, which at the time was under siege. The 
French at this point were desperate, and the fall of 
Orle ans would have most likely led to the fall of the 
French dynasty to the English and Burgundian invaders 
and Charles, despite resistance from his advisors, agreed 
to Joan’s request. Riding in white armour on a white 
horse in men’s clothes, Joan of Arc - after several assaults 
on the Anglo-Burgundian besiegers - forced them to 

By Tom Clapp, Year 12 

JOAN OF 

ARC 
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abandon the siege. Joan’s fame as the potential saviour of 
France was so large at this point that soldiers were 
willing to volunteer for her army without the promise of 
pay, such was her appeal. 

This remarkable feat started poorly. Joan, upon arriving 
at Orle ans, realised the city was on the brink of collapse, 
with the governor actively barring Joan of Arc from 
meetings whilst attempting to negotiate the city’s 
surrender. On May 4th Joan had another vision telling 
her to launch an assault on the allied forces encircling 
the city, and by May 7th the inspirational Joan of Arc had 
broken the siege, and soldiers, believing God was on 
their side, routed the English on the 8th May, despite 
Joan being shot with an arrow in the shoulder. 

Joan then escorted the King to Reims through enemy 
territory after her decisive victory at Patay, enabling his 
coronation as King Charles VII in July 1429. It is after 
Charles’ coronation that her fortunes faltered (it has 
been tendered by some theologians that her original 
quest to allow the rightful king to regain his throne had 
been completed, thus Joan should have retired into 
legend). Instead, Joan of Arc wished to retake Paris, but 
Charles hesitated and prohibited Joan from attempting to 
liberate the capital of France. Joan ignored the King’s 
orders but was unable to capture Paris and was 
subsequently cut loose by Charles VII. In the Spring of 
1430 Charles ordered Joan to confront the Burgundian 
assault on Compie gne, where she was captured by 
Burgundian forces after being left outside the city gates. 
It was expected Charles would pay a ransom for her, but 
Charles refused. The Burgundians, willing to make a 
treaty, agreed with Charles that Joan of Arc could be sold 

to the English, who took her as a prisoner to Rouen. 

The charges the British brought against Joan numbered 
70 in total and ranged from witchcraft to wearing men’s 
clothes - a violation of the Book of Deuteronomy - as well 
as falsely leading people to believe she was sent by God. 
At her trial in-front of her interrogators, she swore to tell 
the truth but told the court she could not reveal the 
contents of the divine messages given to her in her 
visions. The original 70 charges were reduced to 12 after 
days in court and it was becoming more difficult to hide 
the fact that this show trial was being used as an excuse 
for her execution. Eventually she was hauled out of her 
cell one night and forced to choose between either 
execution or signing a document with a confession, with 
an important clause that promised she would no longer 
wear men’s clothes. 

Two days later she was found wearing men’s clothes, 
although this was possibly against her will and merely 
used as a justification for capital punishment. On May 
30th she was burnt at the stake and became a martyr for 
France. In 1450, Charles VII who had previously 
betrayed her ordered an inquiry into her trial, and Pope 
Calixtus III in 1456 revoked the sentence of 1431. On 
May 16th, 1920, Joan of Arc was canonised by Pope 
Benedict XV. 

Joan of Arc has remained a central part of French Unity 
and Nationalism and even today the second Sunday of 
May remains a feast day in Orle ans in remembrance of 
her. She arguably helped to turn the tide of the Hundred 
Years’ War and, despite her brutally short life, she will be 
remembered long after the monarchs of the time are 
forgotten 
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O 
n the 10th November 1938 the world was 
shocked by the actions of the Nazis as they 
attacked Jewish shops, synagogues and 
businesses, arresting 30,000 Jews and 

marching them to concentration camps throughout 
Germany. This sparked international outrage, the 
Americans withdrew their ambassador and groups of 
British, Jewish and Quaker leaders appealed to the 
British government to help the persecuted Jews in 
Germany reach safety. They especially wanted help for 
those children who had parents in concentration camps, 
who were in Jewish orphanages, who were threatened 
by the Nazis or who were currently in concentration 
camps themselves. 

And so, on the 21st November a Bill was brought before 
Parliament asking to approve a change in immigration 
regulations that would allow child refugees to travel to 
the UK in large groups. The group of organisations that 
called themselves “Movement for the Care of Children 
from Germany” (now referred to as “the Movement”) 
said that they would 
find homes for all of 
the children and 
ensure that they 
were well funded, in 
addition each child 
would receive £50 to 
finance their eventual re-emigration back to Germany. At 
this stage it was still assumed that the children would 
return to Germany when it became safer for them to do 
so (the home secretary Sir Hoare was “a convinced 
believer in the possibility of Anglo-German friendship”). 

This change was subsequently approved and the 
Movement sent out representatives to Germany, Austria 
and (later) Czechoslovakia to determine which children 
were most threatened by the Nazi regime and to 
organise them onto transport. Each child was allowed to 
carry one small suitcase onto trains that departed from 
major cities such as Berlin, Vienna, Prague or Frankfurt. 
There they would leave their parents amongst tears and 
strained voices. Despite this, there was very little 
objection from the parents, who wanted to give their 
children the best chance. When questioned about it Sir 
Hoare said: “the Jewish parents were almost 
unanimously in favour of facing this parting with their 
children and taking the risks of their children going to a 
foreign country, rather than keeping them with them to 
face the unknown dangers with which they are faced in 
Germany” 

Meanwhile, the Movement appealed to British families to 
accept the refugees for what was originally a temporary 
stay. They did not stipulate that these families should be 
Jewish or that there was a member who could speak 
German or Czech, merely that they be respectable and 

able to cope with the refugees. This meant that when the 
children arrived in Britain they had to learn to integrate 
into a family where they did not speak the language, as 
well as adapt to the culture. This lead to many of the 
refugees being bullied at school or being viewed as a 
member of the enemy. 

After boarding the train many children were taken to 
ports in Holland or Belgium for a temporary stay, until a 
ship would take them to Harwich and then onwards. The 
Rev. Francis Wahle recalls: “I was nine at the time. It was 
dreary, that journey through Germany, until we came to 
the Dutch border, and then the ladies provided the kids 
with soft drinks and a bit of cake.” The first group of 200 
children arrived on 2nd December and then took a train 
to Liverpool Street Station to meet their new families 
where (unbeknownst to all at that time) they would 
remain for the rest of their childhood. However, with 
many transports arriving in London, more families were 
required to house the refugees. Figures like Nicholas 
Winton were instrumental in promoting this cause in 

Britain – 669 children 
have him to thank for 
finding them homes. 

Further work in the 
German Reich by 
volunteers such as 

Florence Nankivell (who sent the first transport from 
Berlin, whilst being put under pressure from the 
Gestapo) meant that trains, boats and sometimes planes 
kept delivering child refugees to Britain. Some children 
were even flown out of Prague to Croydon Airport. 
Children that were not immediately housed were sent to 
Whittingehame Farm School in East Lothian, however 
the vast majority of children did find homes with 
members of the British public, who looked after, raised 
and educated them in Britain. The final Kindertransport 
departed Holland on 14th May 1940, just hours before 
the Nazis closed the borders on 15th May. 

Undoubtedly these children's lives were saved by the 
humanitarian effort conducted by the British 
Government and the army of volunteers who risked their 
lives throughout the German Reich to help these children 
flee from what would have been a life in one of the Nazi 
concentration or labour camps. Many would never see 
their parents, friends, cousins and even siblings again, 
but relied on the kindness of complete strangers to raise 
them throughout their childhood. The Kindertransport is 
a shining example of how, when faced with the horrors 
of Nazi Germany, members of the British public stepped 
up to save the lives of these innocent children. These 
children later were given British citizenship or 
emigrated to the USA, Australia, Canada or Israel. Some 
even grew up to fight the Nazis in Europe as the war 
progressed 
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The Kindertransport  

By Matteo O’Donoghue , Year 10 

figures like Nicholas Winton were instrumental 

in promoting this cause in Britain  
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Evacuation 

Retrospect 

E 
vacuation began on the 1st September 1939, with 
the start of the Second World War. This was the 
plan to move children and people from areas that 
were at a high risk of bombing or invasion in 

England. The country was divided up into three types of 
areas: Evacuation areas being large cities where people 
were evacuated from, Reception areas being where the 
evacuees would move to, and the Neutral areas which 
were not involved in the process at all. Evacuees 
themselves had their own categories and the most 
common was schoolchildren. However other people 
were also evacuated, namely the disabled and elderly, 
pregnant women and mothers with children under the 
age of four. 

The Government Evacuation Scheme was developed by 
Sir John Anderson in 1938 and looked at how the 
country would face aerial bombardment, and they 
responded with an evacuation policy – sending children 
to safer and more rural communities. On the morning of 
31st August 1939, an evacuation order was given for the 
following day, and in the first three days over 1.5 million 
children were evacuated. London had 1,589 assembly 
points transporting children by train, bus and boat from 
the river Thames. On their journey, children had to carry 
a gas mask, clothes, slippers, socks, a toothbrush, a comb, 
a towel, soap, 
handkerchiefs and a 
jacket. They also 
needed some food for 
the day. 

For children and 
their mothers, 
evacuation day was a tearful and traumatic experience. 
Faced with their separation, they were left devastated 
however the parents knew it was for the best, as their 
children would be away from the city. Yet, as it was not 
compulsory, some parents were too reluctant to send 
away their children, despite the posters and propaganda 
encouraging it. Furthermore, families living in the 
Reception areas would be obliged to host their assigned 
evacuees and were paid 10 shillings and sixpence – 
equivalent to £26 today – for the first child, and 8 
shillings and sixpence for each additional child. 

The period of time after the start of the Second World 
War was called the Phoney War. This was because Great 
Britain was not being attacked by Hitler, giving all 
evacuees a false sense of safety. By the following 
Christmas, many evacuees had returned home, despite 
the warnings from the Minister of Health. However, the 
end of the Phoney war came when France was attacked, 
and Britain knew they were next. During this time 
200,000 children were evacuated or re-evacuated to 
safer locations, and soon after the Blitz began. Even after 
the end of the Blitz, there were many air attacks 

throughout England 
and the evacuees had 
to remain in the 
countryside. It is 
often forgotten that 
not all children were 
evacuated, in fact 

only 47 percent were, and the rest remained in the cities. 
This was due to some parents refusing to let them go, or 
in fear of how they would be treated and where they 
would go. The children who remained in their actual 
homes had to endure the bombing raids and economic 
problems of the city. 

With the end of the Second World War, the evacuees 
returned home. This was usually a happy reunion 
bringing an end to the separation and fear of the parents 
and children. But after five years of a countryside 
lifestyle, children would have changed in appearance, 
age and preferences, and it may have been difficult to 
adapt to their original lifestyle, yet without evacuation 
the number of British deaths would have been much 
higher. Many individuals who were once evacuees are 
still in contact with their foster families today. These 
individuals had to face the huge dilemma of evacuation, 
and it is impossible to imagine how one would cope with 
it today; thankfully many of us have never faced it or will 
never face it in our lives. Nevertheless, it is a well-known 
subject in history and one which continues to stand out 
to the future generations 

By Luca Ciripitca, Year 7 

many individuals who were once evacuees are 

still in contact with their foster families today  
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Sor Juana Inés de la Cruz 

By Stefan Titus-Glover, Year 11 

Retrospect 

1 
7th Century Latin America was most certainly 
unprepared to have such an incredible literary 
scholar and philosopher, especially one who 
would unlock her unique gifts at such a young 

age. Sor Juana Ine s de la Cruz,  originally named Juana de 
Asbaje y Ramí rez de Santillana  was born on November 
12th 1651  in San Miguel Nepantla, Tepetlixpa—now 
called Nepantla de Sor Juana Ine s de la Cruz in her 
honour—near Mexico City. She quickly established 
herself as a 
precocious child 
prodigy who would 
live eternally in 
Mexican history. 

In her early years it became evident that a young Juana 
Ine s had an insatiable thirst for knowledge and a steely 
determination to overcome the adversaries that she 
faced. She was born out of wedlock to a family of modest 
means and only lived with her mother Isabel Ramí rez, 
however her biggest obstacle was her gender; she had 
little access to formal education and would be almost 
entirely self-taught. Despite these challenges her early 
development was remarkable. Juana Ine s often hid in the 
chapel of her home to read her grandfather's books from 
the adjoining library, something forbidden to girls. She 
learned how to read and write Latin at the age of three. 

At age eight, she composed a poem on the Eucharist. Her 
prodigal literary genius was exceptional and challenged 
many of the other poets of the Spanish Golden Age. 

Her mastery of linguistics continued into her 
adolescence as she continued to write poems that 
explored a wide range of topics and themes such as 
philosophy, religion, love and comedy as well as poetic 
forms. By 13 she had also learned the Aztec language of 

Nahuatl and started 
to teach Latin to her 
local people before 
moving to Mexico 
City to continue her 
studies. Juana Ine s 

planned  to disguise herself as a male student in order to 
enter the university there, but before going ahead with 
the bold idea. she requested permission from her mother 
who was not comfortable with the scheme. Instead, she 
continued her studies privately and became a lady-in-
waiting at the viceregal court under the tutelage of the 
Vicereine Leonor Carreto, wife of the Viceroy of New 
Spain Antonio Sebastia n de Toledo, where she 
entertained nobles with her poetry and works of theatre.  

Whilst still at the viceregal court, Juana Ine s had her 
intelligence tested by 40 members of the University of 
Mexico. They queried her on several challenging areas of 
topics such as mathematics, science, philosophy, 
literature and history. To their surprise she answered 
them flawlessly even though she was unprepared. Her 
intellect bewildered the university members and her 
reputation began to spread throughout New Spain. 
Consequently, the young, perspicacious and beautiful 
Juana Ine s had many suitors. However, she had no desire 
to marry and declined her many proposals to keep her 
independence. 

In 1667, at the age of 16, she began her life as a nun due 
to her desire "to have no fixed occupation which might 
curtail my freedom to study." Her first monastery was 
the Monastery of St. Joseph, a community of the 
Discalced Carmelite nuns but she left soon after in 1669 
to the Convent of San Geronimo in Mexico City, where 
she remained cloistered until her death in 1695. The 
Convent of San Geronimo was more relaxed in its rules 
and allowed her creativity to flow more. Juana Ine s had 
plenty of time to study and write in the convent, and she 
amassed a large library. She also gained the patronage of 
the viceroy and vicereine of New Spain, and they 
supported her and even had her works published in 
Spain. Her rejection of marriages, and decision to 
become a nun at such a young age illustrated her fervent 
passion for knowledge as well as her strong minded and 
powerful nature. She fearlessly stood up against the 
pressures of the heavily patriarchal society she lived in 

many people now regard the young Juana Inés as 

one of  the first feminists of  the New World 
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and defended the right of all women to attain knowledge. 
Juana Ine s carried this attitude her whole life and 
famously wrote "One can perfectly well philosophize 
while cooking supper," defending her decision to pursue 
knowledge. Indeed many people now regard the young 
Juana Ine s as one of the first feminists of the New World. 

Whilst Juana Ine s also accomplished many incredible  
achievements later in her life, as a child and young adult 
she was equally as remarkable with her idiosyncratic 

intellect and ardent passion to accomplish her own goals 
in life no matter her situation. These traits among her 
many other desirable characteristics lead to her having 
the lifelong nickname of the "Mexican Phoenix" and 
made her a national icon of Mexican identity; this is 
exemplified by her presence on  the Mexican 200 peso 
note. Moreover, her compassionate and kind-hearted 
nature lead to her engaging in many acts of charity which 
sealed her saintly reputation 



22 

 

Victoria and Albert had 20 grandsons and 22 
granddaughters some who would eventually become the 
future monarchs of Europe. At this point Europe had 
already endured the French revolution and its 
subsequent Napoleonic wars. Not having been on the 
front line of these battles, the United Kingdom had been 
a very influential country in Europe and to maintain this 
dominance Victoria and her husband Alfred strategically 
married their children to monarchs around Europe. The 
point of marrying off children is to strengthen diplomatic 
ties between nations. 

The first child married off was their eldest child - Vicky. 
She was married to the heir to the Prussian throne - 
Frederick III. The reason for this was the belief held by 
Queen Victoria that Prussia would reunite Germany into 
a civil country. They believed that this country would be 
influential and that having a joint family would lead to 
diplomatic ties between the countries. This obviously 
ended when Kaiser Wilhelm II got caught up in the First 
World War. It wasn't only Vicky who was married off to a 
German state monarchy- so were Alice, Beatrice, Helena, 
Leopold and Arthur. But Prussia, instead of uniting 
peacefully, fought lots of brutal wars. This caused these 
children to have less of an effect on Europe. 

Prince Albert Edward broke this pattern by marrying the 
Princess of Denmark who was related to the King of 
Greece, two other important European Countries at the 
time. Being related to the King of Denmark was 
somewhat dangerous due to the other children being 

married to German monarchs. Denmark and Germany 
had disputed territories called Schleswig and Holstein.  

The next problem that arose was when Alfred wanted to 
marry the daughter of the Russian Tsar. The Russian 
monarchy was an autocracy where by one person in the 
country had absolute power but the British monarchy 
was a constitutional monarchy which was one where the 
monarch was restrained by the power of a Parliament. 
They two countries were also competitive with their 
territories in different continents. Alfred’s wife, the 
Grand Duchess Maria Alexandrovna of Russia, was not 
well liked by the English as she (and her father the Czar) 
looked down on the British royal family and saw them as 
inferior to their own.   

Many of Victoria’s children, and later grandchildren, 
became monarchs in their respective kingdoms but it 
wasn’t very practical. Firstly, Germany hadn’t unified 
peacefully but instead fought brutal wars. Then, in 1914 
the First World War started and split the family ties. 
Many had to abdicate and one of the notable losses was 
the Russian throne when the Soviet Union was created.  

Queen Victoria gained the nickname of ‘the Grandmother 
of Europe’ for the number of her children and 
grandchildren who became royal family members across 
the continent. Relatives of Queen Victoria currently 
occupy the thrones of Belgium, Denmark, Luxembourg, 
Norway, Spain, Sweden and of course the United 
Kingdom 

By Zack Foreman, Year 8  

Victoria’s children 

https://en.wikipedia.org/wiki/Schleswig
https://en.wikipedia.org/wiki/Holstein
https://en.wikipedia.org/wiki/Grand_Duchess_Maria_Alexandrovna_of_Russia
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Afterword 

We hope that you have enjoyed this issue of Retrospect. This issue has taken an 

in depth look into children throughout history. Their impact has had an 

undeniable impact which has survived the test of time through stories of their 

bravery, creativity and exceptionalism. Thank you to all the writers for their 

outstanding submissions 

Follow us on Twitter @SGS_History and look out for our next edition in the new 

year run by a new editorial team!  

 

For one last time,  

SGS History Society is…   

Miss Wain  Laszlo Wheatley Tom Clapp Hari Kandiah 

Elliot Kelly Mihira Philip Marcus Pitchley Mr Shergold 
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